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Subject Leaders at Copperfield 

 

- Subject Leaders provide professional leadership for a subject or group of subjects to secure high-quality first teaching, a rich curriculum and the effective 

use of resources.  The success of this will be measured by the impact on learning and progress for pupils. 

- We do not expect Subject Leaders to be an ‘expert’ in the subject they lead. What is important is that they have the overview of what is going well and what 

needs to be improved – based on evidence. 

-  Subject leaders at Copperfield are part of both the Middle Leadership and the Copperfield Extended Leadership Teams 

- Each Subject Leader has an assigned Mentor (from SLT)  

 

 

All Subject Leaders will  

 

- Be part of our distributed leadership 

- Utilise the expertise, passion, pedagogical awareness and strengths of other leadership team members 

- Establish a collective responsibility for demonstrating that everyone makes a difference 

- Moving the school forward through driving the implementation aspect of each subject 

- Professionally develop themselves and other staff team members 

- Raise standards across all aspects of the curriculum 

- Enrich the curriculum 

- Share knowledge, expertise, skill, passion and enthusiasm 

 

 

 

 

 

 

 

 

 

 



 

4 
 

 

How does the role of Subject Leader fit into Copperfield’s Ofsted Statement of Action?  
The staff, pupils and school community are working on areas identified in the May 2021 Ofsted inspection.  
‘Leaders are developing their plans to ensure that all areas of the curriculum are equally ambitious and well sequenced. Currently, they are focusing on science 
and history. Leaders should review existing wider curriculum planning to ensure that essential knowledge is explicitly identified and sequentially mapped out 
from Nursery to Year 6. For this reason, the transition arrangement has been applied in this case’.  
This handbook, along with every other handbook, maps out the sequential curricular links from Nursery to Year 6.  

Our Curriculum Statement   
Copperfield has an ambitious and aspirational curriculum designed to meet each individual’s needs and to give all  

learners the knowledge and cultural capital they need to succeed in life. Strong teachers have been appointed to key  
posts within the school. They are aware of national curriculum developments, pedagogical developments, and a  

range of strategies have been implemented to improve practice to meet the needs of pupils effectively’  
Our Four Drivers, making a well sequenced and ambitious curriculum.  

Ethical, informed Individuals.   
At Copperfield we aim to build confident, open-minded individuals who feel safe and secure within a caring environment based on mutual respect where everyone is valued and is 
able to maximise their individual potential. Children from our community may need to develop their self-esteem, confidence and communication skills. An example of this is our 
comprehensive PSHE curriculum, weekly Values Assembly, and expansive Wellbeing Programme, which all support with self-esteem, independence, perseverance and self-discipline. 
Our curriculum will also prepare our children to successfully engage with the wider community, as we educate the children on inclusivity and British values. Our ‘hands-on’ approach 
to learning in all areas of the curriculum will ensure the children have many opportunities to practice the traits and values they are learning on a daily basis.   
Ambitious Capable Learners (Skills and Knowledge).   
Our aim is to make learning exciting, enjoyable, relevant and appropriately challenging to build upon what learners already know. Reading is at the heart of our curriculum, it is 
central to all that we do. Children will read and enjoy a range of books from a myriad of genres. Enriching the children’s vocabulary, knowledge and imagination. We also aim for 
every child to become confident and competent mathematicians, achievable through our maths mastery approach. Beyond the core subjects, the children’s knowledge and awareness 
of how the wider curriculum, such as the arts, humanities, and sports, can be applied in, and have an impact on, their community will be explored. The children will be able to recite 
key facts and demonstrate their learning of news skills through various forms of outcomes.   
Experiences to Inspire   
Aware that children seldom explore beyond their very immediate community, our curriculum is designed to broaden the children’s horizon. To inspire. The curriculum will be brought 
alive through hands-on experiences designed to teach and link new skills and knowledge to prior learning. Where possible, the learning will happen beyond the classroom, either on 
the school grounds, local community or beyond. To enhance their learning for each topic, the children will meet knowledgeable and engaging individuals (virtually or physically) 
whilst also immerse themselves in the worlds of craft, art, food and sport – taking the learning of skills and knowledge beyond textbooks and into real life experiences. Reach2’s 
11b411 has also been embedded into our curriculum, to help enrich the children’s learning even further.   
Successful in Society  
Mindful that some challenges in the local community could have an impact on the children’s learning and progress, the school continues to be an outward looking school. Through 
using the curriculum and resources at our disposal, we openly encourage the parents to engage with, and learn from, the children’s curriculum and thus better place them to 
progress and prosper along with their children. Termly invitations to curriculum days, parent & teacher curriculum conferences and parent workshops with keynote speakers all 
come together as a package of support, upskilling and development for parents. This level of support for the support network is designed to elevate the standing of education, 
increase parental engagement and drive progress in the community. Running throughout the curriculum are our values we embed the 6 values in everything we do.   
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Aligning INTENT, IMPLEMENTATION AND IMPACT to ensure we meet the criteria for a good quality of education in the Education Inspection Framework 

 

INTENT 

Our curriculum is: 

• deliberately ambitious 

• designed to give all learners, particularly the most disadvantaged and SEND or high needs, the knowledge and cultural capital they need to succeed in life 

• coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning and employment 

• broad and balanced , and allows all pupils access to the full range of subjects, throughout all years, from Nursery to Year 6 

• successfully adapted to meet the needs of all learners, especially those with SEND, to develop their knowledge, skills and abilities to apply what they know 

and can do with increasing fluency and independence 

 

IMPLEMENTATION 

1. Teachers have good subject knowledge of the subject(s) they teach, and leaders support those teaching outside their main areas of expertise 

2. Teachers: 

• present subject matter clearly, promoting appropriate discussion about the subject matter they are teaching 

• check learners’ understanding systematically 

• identify misconceptions accurately 

• provide clear, direct feedback 

• respond, and adapt their teaching as necessary 

3. Teaching is designed to help learners to remember in the long-term the content they have been taught, and to integrate new knowledge into larger concepts 

4. Teachers and Leaders: 

• use assessment well to help learners embed and use knowledge fluently, or to check understanding and inform teaching 

• understand the limitations of assessment, and do not use it in a way that creates unnecessary burdens for staff and learners 

5. Teachers create an environment that focuses on pupils: 

• textbooks and other teaching materials that teachers select – in a way that does not create unnecessary workload for staff – reflect the school’s 

ambitious intentions for the course of study 

• materials clearly support the intent of a coherently planned curriculum, sequenced towards cumulatively sufficient knowledge and skills for future 

learning and employment 

6. Work given to pupils is demanding and matches the aims of the curriculum in being coherently planned and sequenced towards cumulatively sufficient 

knowledge 

7. Reading is prioritised to allow pupils to access the full curriculum offer 

8. A rigorous and sequential approach to the reading curriculum develops pupils’ fluency, confidence and enjoyment in reading: 
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• At all stages, reading attainment is assessed and gaps are addressed quickly and effectively for all pupils 

• Reading books connect closely to the phonics knowledge pupils are taught when they are learning to read 

9. The sharp focus on ensuring that younger children gain phonics knowledge and language comprehension necessary to read, and the skills to communicate, 

gives them the foundations for future learning 

10. Teachers ensure that their own speaking, listening, writing and reading of English support pupils in developing their language and vocabulary well 

 

IMPACT 

1. Pupils develop detailed knowledge and skills across the curriculum, and as a result achieve well.  This is reflected in results from national tests 

2. Pupils are ready for the next stage of education: 

• they have the knowledge and skills they need to go on to destinations that meet their interests and aspirations, and the course of study 

• those with SEND achieve the best possible outcomes 

3. Pupils’ work across the curriculum is of good quality 

4. Pupils: 

• read widely and often, with fluency and comprehension appropriate to their age 

• apply mathematical knowledge, concepts and procedures, appropriately for their age 
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History on a Page 

Intent: 

High-quality history lessons inspire children to want to know more about the past and to think and act as historians.  
By linking learning to a range of topics, children have opportunities to investigate and interpret the past, understand chronology, build an overview of Britain’s past 
as well as that of the wider world, and to be able to communicate historically.  
Develop children with the following essential characteristics to help them become historians:  

▪ An excellent knowledge and understanding of people, events and contexts from a range of historical periods, including significant events in Britain’s past  

▪ The ability to think critically about history and communicate ideas confidently 

▪ The ability to support, evaluate and challenge their own and others’ views using historical evidence from a range of sources 

▪ The ability to think, reflect, discuss and evaluate the past by asking questions and establishing lines of enquiry 

▪ The ability to make critical use of historical resources to support learning 

▪ To undertake research across a range of history topics 

▪ A developing sense of curiosity about the past and how and why people interpret the past in different ways.  

 

Implementation:  

Teachers plan:  
▪ To incorporate historical vocabulary   

▪ Themed learning environments to immerse children in the subject 

▪ Links to good quality text 

▪ A cycle of lessons for each subject, which plans for progression and depth 

▪ Progression in skills using relevant Milestones 

▪ Challenging questions to develop thinking skills 

 

Impact:  

 
Our History Curriculum is high quality, well thought out and is planned to demonstrate progression. We measure the impact of our curriculum through the 
following methods:  

▪ A reflection on standards achieved against the planned outcomes 

▪ Pupils make good progress through historical skills demonstrated in learning 

▪ Pupil discussions about their learning 
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Progression of Skills 
 To investigate and interpret the 

past 
To build an overview of world 

history 
To understand chronology To communicate historically 

Milestone 1 
(Y1 & 2) 

▪ Observe or handle 
evidence to ask questions 
and find answers to 
questions about the past.  

▪ Ask questions such as: 
What was it like for 
people? What happened? 
How long ago?  

▪ Use artefacts, pictures, 
stories, online sources and 
databases to find out 
about the past.  

▪ Identify some of the 
different ways the past has 
been represented 

▪ Describe historical 
events.  Describe 
significant people from 
the past. 

▪ Recognise that there are 
reasons why people in 
the past acted as they 
did.  

 

▪ Place events and 
artefacts in order on a 
time line.  

▪ Label time lines with 
words or phrases such 
as: past, present, older 
and newer.  

▪ Recount changes that 
have occurred in their 
own lives.  

▪ Use dates where 
appropriate. 

▪ Use words and phrases 
such as: a long time ago, 
recently, when my 
parents/carers were 
children, years, decades 
and centuries to describe 
the passing of time. 

▪ Show an understanding 
of the concept of nation 
and a nation’s history.  

▪ Show an understanding 
of concepts such as 
civilisation, monarchy, 
parliament, democracy, 
and war and peace 

Milestone 2 
(Y3 & 4) 

▪ Use evidence to ask 
questions and find answers 
to questions about the 
past.  

▪ Suggest suitable sources of 
evidence for historical 
enquiries.  

▪ Use more than one source 
of evidence for historical 
enquiry in order to gain a 
more accurate 
understanding of history.  

▪ Describe different accounts 
of a historical event, 
explaining some of the 
reasons why the accounts 
may differ.  

▪ Describe changes that 
have happened in the 
locality of the school 
throughout history.  

▪ Give a broad overview of 
life in Britain from 
ancient until medieval 
times.  

▪ Compare some of the 
times studied with those 
of other areas of interest 
around the world.  

▪ Describe the social, 
ethnic, cultural or 
religious diversity of past 
society.  

▪ Describe the 
characteristic features of 

▪ Place events, artefacts 
and historical figures on 
a time line using dates.  

▪ Understand the concept 
of change over time, 
representing this, along 
with evidence, on a 
time line.  

▪ Use dates and terms to 
describe events.  

 

▪ Use appropriate historical 
vocabulary to 
communicate, including:       

• dates       
• time period       
• era       
• change       
• chronology.  

▪ Use literacy, numeracy 
and computing skills to a 
good standard in order to 
communicate 
information about the 
past.  

 



 

11 
 

▪ Suggest causes and 
consequences of some of 
the main events and 
changes in history.  

 

the past, including ideas, 
beliefs, attitudes and 
experiences of men, 
women and children. 

Milestone 3 
(Y5 & 6) 

▪ Use sources of evidence to 
deduce information about 
the past.  

▪ Select suitable sources of 
evidence, giving reasons 
for choices.  

▪ Use sources of information 
to form testable 
hypotheses about the past.  

▪ Seek out and analyse a 
wide range of evidence in 
order to justify claims 
about the past. 

▪ Show an awareness of the 
concept of propaganda and 
how historians must 
understand the social 
context of evidence 
studied.  

▪ Understand that no single 
source of evidence gives 
the full answer to 
questions about the past.  

▪ Refine lines of enquiry as 
appropriate.  

 

▪ Identify continuity and 
change in the history of 
the locality of the school.  

▪ Give a broad overview of 
life in Britain from 
medieval until the Tudor 
and Stuarts times.  

▪ Compare some of the 
times studied with those 
of the other areas of 
interest around the 
world.   

▪ Describe the social, 
ethnic, cultural or 
religious diversity of past 
society.  

▪ Describe the 
characteristic features of 
the past, including ideas, 
beliefs, attitudes and 
experiences of men, 
women and children. 

▪ Describe the main 
changes in a period of 
history (using terms 
such as: social, religious, 
political, technological 
and cultural).  

▪ Identify periods of rapid 
change in history and 
contrast them with 
times of relatively little 
change.  

▪ Understand the 
concepts of continuity 
and change over time, 
representing them, 
along with evidence, on 
a time line.  

▪ Use dates and terms 
accurately in describing 
events.  

▪ Use appropriate historical 
vocabulary to 
communicate, including:       

• dates       
• time period       
• era      
• chronology       
• continuity       
• change       
• century       
• decade       
• legacy.  

▪ Use literacy, numeracy 
and computing skills to 
an exceptional standard 
in order to communicate 
information about the 
past.  

▪ Use original ways to 
present information and 
ideas. 
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OVERVIEW OF SUBJECT/MONITORING/PROGRESSION/COVERAGE AND OUTCOMES  

• Has the school made the objectives of their curriculum clear for your subject?  

• Does the school’s curriculum for your subject align with national policy and statutory requirements?  

• How do you know your curriculum is working? Can you demonstrate how you know?  

• Why is the curriculum right for the children in your school at this time?  

• What are the strengths of your current subject curriculum?  

• What are the areas of the curriculum that might need development?  

• How effectively are curriculum policies and plans translated into practice?  

• Is the same importance given to all foundation subjects?  

• How is the curriculum delivered across each year group and across key stages, ensuring progress in skills, knowledge and 

understanding from different starting points?  

• How is progress and attainment measured?  

• How are pupils given opportunities to apply basic skills in your subject?  

• Where is the evidence of pupils’ SMSC development?  

• What is the impact of the curriculum in your subject on the pupils’ outcomes?  

 


