Creating

Drawing

Painting

Sculpting

Print Making
Sketching

Collaging

Risk Taking
Innovating
Inventing

Critical Thinking
Enquiring

Critiquing

Engaging

Expressing
Discussing
Identifying styles
Identifying artists
Connecting with the world
Responding to ideas
Exploring Ideas
Collecting visual information

Art at Copperfield

Subject Leadership

( 31.}1]“)(']‘7]1 Id
Academy




CONTENTS

3 Subject Leadership at Copperfield

4 How does the role of Subject Leader fit into Copperfield’s Ofsted Statement of Action?

5. Aligning INTENT, IMPLEMENTATION AND IMPACT to the Education Inspection Framework to ensure we meet the criteria for a good quality of education
7 Art on a Page

8 Long Term Plan/Overview

11. Key Assessment Criteria

14. Vocabulary Progression

19. Overview/Frequently Asked Questions




Subject Leaders at Copperfield

- Subject Leaders provide professional leadership for a subject or group of subjects to secure high-quality first teaching, a rich curriculum and the effective
use of resources. The success of this will be measured by the impact on learning and progress for pupils.

- We do not expect Subject Leaders to be an ‘expert’ in the subject they lead. What is important is that they have the overview of what is going well and what
needs to be improved — based on evidence.

- Subject leaders at Copperfield are part of both the Middle Leadership and the Copperfield Extended Leadership Teams

- Each Subject Leader has an assigned Mentor (from SLT)

All Subject Leaders will

- Be part of our distributed leadership

- Utilise the expertise, passion, pedagogical awareness and strengths of other leadership team members
- Establish a collective responsibility for demonstrating that everyone makes a difference

- Moving the school forward through driving the implementation aspect of each subject

- Professionally develop themselves and other staff team members

- Raise standards across all aspects of the curriculum

- Enrich the curriculum

- Share knowledge, expertise, skill, passion and enthusiasm




How does the role of Subject Leader fit into Copperfield’s Ofsted Statement of Action?
The staff, pupils and school community are working on areas identified in the May 2021 Ofsted inspection.
‘Leaders are developing their plans to ensure that all areas of the curriculum are equally ambitious and well sequenced. Currently, they are focusing on science
and history. Leaders should review existing wider curriculum planning to ensure that essential knowledge is explicitly identified and sequentially mapped out
from Nursery to Year 6. For this reason, the transition arrangement has been applied in this case’.
This handbook, along with every other handbook, maps out the sequential curricular links from Nursery to Year 6.
Our Curriculum Statement
Copperfield has an ambitious and aspirational curriculum designed to meet each individual’s needs and to give all
learners the knowledge and cultural capital they need to succeed in life. Strong teachers have been appointed to key
posts within the school. They are aware of national curriculum developments, and pedagogical developments, and a
range of strategies are implemented to improve practice, and to better meet the needs of pupils more effectively’
Our Four Drivers, making a well sequenced and ambitious curriculum.
Ethical, informed Individuals.
At Copperfield we aim to build confident, open-minded individuals who feel safe and secure within a caring environment based on mutual respect where everyone is valued and is
able to maximise their individual potential. Children from our community may need to develop their self-esteem, confidence and communication skills. An example of this is our
comprehensive PSHE curriculum, weekly Values Assembly, and expansive Wellbeing Programme, which all support with self-esteem, independence, perseverance and self-discipline.
Our curriculum will also prepare our children to successfully engage with the wider community, as we educate the children on inclusivity and British values. Our ‘hands-on’ approach
to learning in all areas of the curriculum will ensure the children have many opportunities to practice the traits and values they are learning on a daily basis.
Ambitious Capable Learners (Skills and Knowledge).
Our aim is to make learning exciting, enjoyable, relevant and appropriately challenging to build upon what learners already know. Reading is at the heart of our curriculum, it is
central to all that we do. Children will read and enjoy a range of books from a myriad of genres. Enriching the children’s vocabulary, knowledge and imagination. We also aim for
every child to become confident and competent mathematicians, achievable through our maths mastery approach. Beyond the core subjects, the children’s knowledge and awareness
of how the wider curriculum, such as the arts, humanities, and sports, can be applied in, and have an impact on, their community will be explored. The children will be able to recite
key facts and demonstrate their learning of news skills through various forms of outcomes.
Experiences to Inspire
Aware that children seldom explore beyond their very immediate community, our curriculum is designed to broaden the children’s horizon. To inspire. The curriculum will be brought
alive through hands-on experiences designed to teach and link new skills and knowledge to prior learning. Where possible, the learning will happen beyond the classroom, either on
the school grounds, local community or beyond. To enhance their learning for each topic, the children will meet knowledgeable and engaging individuals (virtually or physically)
whilst also immerse themselves in the worlds of craft, art, food and sport — taking the learning of skills and knowledge beyond textbooks and into real life experiences. Reach2’s
11b411 has also been embedded into our curriculum, to help enrich the children’s learning even further.
Successful in Society
Mindful that some challenges in the local community could have an impact on the children’s learning and progress, the school continues to be an outward looking school. Through
using the curriculum and resources at our disposal, we openly encourage the parents to engage with, and learn from, the children’s curriculum and thus better place them to
progress and prosper along with their children. Termly invitations to curriculum days, parent & teacher curriculum conferences and parent workshops with keynote speakers all
come together as a package of support, upskilling and development for parents. This level of support for the support network is designed to elevate the standing of education,
increase parental engagement and drive progress in the community. Running throughout the curriculum are our values we embed the 6 values in everything we do.




Aligning INTENT, IMPLEMENTATION AND IMPACT to ensure we meet the criteria for a good quality of education in the Education Inspection Framework

INTENT
Our curriculum is:
e deliberately ambitious
e designed to give all learners, particularly the most disadvantaged and SEND or high needs, the knowledge and cultural capital they need to succeed in life
e coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning and employment
e broad and balanced , and allows all pupils access to the full range of subjects, throughout all years, from Nursery to Year 6
e successfully adapted to meet the needs of all learners, especially those with SEND, to develop their knowledge, skills and abilities to apply what they know
and can do with increasing fluency and independence

IMPLEMENTATION
1. Teachers have good subject knowledge of the subject(s) they teach, and leaders support those teaching outside their main areas of expertise
2. Teachers:
e present subject matter clearly, promoting appropriate discussion about the subject matter they are teaching
e check learners’ understanding systematically
e identify misconceptions accurately
e provide clear, direct feedback
e respond, and adapt their teaching as necessary
3. Teachingis designed to help learners to remember in the long-term the content they have been taught, and to integrate new knowledge into larger concepts
4. Teachers and Leaders:
e use assessment well to help learners embed and use knowledge fluently, or to check understanding and inform teaching
e understand the limitations of assessment, and do not use it in a way that creates unnecessary burdens for staff and learners
5. Teachers create an environment that focuses on pupils:
e textbooks and other teaching materials that teachers select — in a way that does not create unnecessary workload for staff — reflect the school’s
ambitious intentions for the course of study
e materials clearly support the intent of a coherently planned curriculum, sequenced towards cumulatively sufficient knowledge and skills for future
learning and employment
6. Work given to pupils is demanding and matches the aims of the curriculum in being coherently planned and sequenced towards cumulatively sufficient
knowledge
7. Reading is prioritised to allow pupils to access the full curriculum offer




8. Arrigorous and sequential approach to the reading curriculum develops pupils’ fluency, confidence and enjoyment in reading:
e At all stages, reading attainment is assessed and gaps are addressed quickly and effectively for all pupils
e Reading books connect closely to the phonics knowledge pupils are taught when they are learning to read
9. The sharp focus on ensuring that younger children gain phonics knowledge and language comprehension necessary to read, and the skills to communicate,
gives them the foundations for future learning
10. Teachers ensure that their own speaking, listening, writing and reading of English support pupils in developing their language and vocabulary well

IMPACT
1. Pupils develop detailed knowledge and skills across the curriculum, and as a result achieve well. This is reflected in results from national tests
2. Pupils are ready for the next stage of education:
e they have the knowledge and skills they need to go on to destinations that meet their interests and aspirations, and the course of study
e those with SEND achieve the best possible outcomes
3. Pupils’ work across the curriculum is of good quality
4. Pupils:
e read widely and often, with fluency and comprehension appropriate to their age
e apply mathematical knowledge, concepts and procedures, appropriately for their age




ON A PAGE Art at Copperfield Academy

Intent: At Copperfield we want to give all children access to art; to engage their passion. We want to teach them the fundamental basic skills in all
key areas (drawing, painting, sculpture, collage, textiles and printing) that will then allow them to engage and explore art at their own level, helping
to develop their own styles.

Children will have access to a wide range of resources, be taught skills in different medium, gain knowledge of many different famous artists and
styles, create art in response to other artists and be allowed to begin to create their own styles.

Art helps children develop motor skills, social skills, language skills, presentation skills, decision making, risk taking and inventiveness. It boosts critical
thinking and connections with the outside world. We want to develop creative, well-rounded pupils.

Implementation: Lessons are planned to follow the National Curriculum guidelines and Reach2 Art sequencing. This ensures that art planning is
showing sequential progression both within and across the year groups.

Each year group gets 3 blocks (alternate terms) of 6 lessons per year.

Assessment and monitoring are done through live marking and feedback. Each year group will have a set of targets to reach by the end of the
year. These will be ticked off as they are achieved and highlighted if exceeded.

Planning is done termly. Materials and resources are sourced in advance.

We intend to fully engage and excite children by enabling them access to resources and medium they may never otherwise use, by rewarding and
displaying outstanding work, by curating an end of year exhibition and by inspiring them to flourish in the arts.

Impact: Children will be competent and confident in all the main forms of art. Their skills and styles will develop over time. They will be able to talk
about famous artists and their work, recognise work from different periods and cultures; to produce work in response to other artists and to develop
their own style. They will become ‘“critical’ artists, asking questions, critiquing work, developing styles, assessing their peers. Above all at Copperfield
we want our children to enjoy art and allow it to develop their creativity in all areas of life.




ART OVERVIEW

EYFS Draraing Painting Sculpture Collage Taxtiles Frinting
Bagin tounderstand how bo ado Know hiow to mib colours |2 -2) kncw haw ta |cindifferent Bagin tounderstand haw bo use Encrw Feaw ba create imaginatiee Knoww Faw bo cneate repeating
detal to a drawing {3 - €] matenals (2 - 4) different materiak io cevelap warks of art with a rangs of pattere.

their ideas. |3 - 4) bestured fabrics, wool, beads,
Encww howw bo use draing bo Encw howw bo miakoe a sculphure. buktops and ribbons
represent ideas like mowement ar Knicvas which materiaks bo use ta
houg nodses (3 -4 Eupness ideas (3 -4
Knoww hiv b show different Kniceas vmw b [oin differerit
emotions in their drawings — matenals. [3—d)
happiness, sadness, fear et (3 -
a
Agtsmin Sparing Sumamar
Year 1 sl - portraits Cicdaur Mixing Bt palative Magic

Understand the concept of a self-partrai. Know how 1o mix colours to oneate secondary calours and the different Knicvwr whiat clay Is and where itk sourced.

effect of adding moreless of a calour,
Know the key features of a self-portrait Kncw the different uses of clay.

Explain the effects of using different size brushes
Kniow the effects created by the different materials induding weight of Know abaut the work of Wilkam De Margan, describing the different
limaz. Know about the work af Wassily Zandins by, describing the differences characterstics of potteny.

and similaritkes between different practices and disciplines, and raking
Know about the work of Picasso, describing the dfferences and links o thelr own wark Know that pattern and texbure can be made with a wanety of took
similarities between different practices and disciphnes, and making
iniks ko their own wark Understand primary colours.
Know how touse drawing and painting to developidexs Know whak a concentric pathern k.
Know how to use selewr o a purpose

Yoar Portraits Still Life Ducorative Pottery
Understand wiy portraits have been used thraughiout history. know abaut the work of Glorgio Momanci and his specialism - stil Ife. Knicvw abaut thework of Emima Bridgewater.
Underskand how portraits are used in their daily lives 2.5, stamps. Explain the main icea of realism Kncw the process of fining and glazing.
Discuss Rembrandt's portralt sork. know haw focal paints change whenobjects ane resrranged. Knoew different types of clay and thedr uses,
Understand wiey bight and dark areas are used in poriraits Kknow how to create shadow using light. Kncewuses af day and the appropriateness of different matenals for
different purposes.
Explain whiat shades, Einks and tones ane Eaplain how tomake a painting loock realistic.
Knicea wiy (gl g-ane used.

Understand the: need for proportion when drawing,
Know how to use shading to create a 30 form




Year 3 Cubdsm Textles Sculpbure
Know how the work of Picasse links tocollage. Explain the work of Gypla Slgelforusing on the cifferent media she Kncw the work of Alesander Carter and how it bniks to sculpture,
used ang the styles she is assocated withe
Eniow whiere Picasso’s ingpiratian camae fram. Knoww how soulpbures can be created and their purpose.
Know how different culbures wse weaning.
Enow that Collage (s the form of artbwork that is made by assembling Knoww hiow wire can be manipulabed to creabe soulpiunes.
different pleces to create a rew, finished work of art. Kniow hiow the industrial resclution moved weaving from hands 1o
machinis.
Know how different artists create callages.
Knows which materials work best for weaving, knatting, and plaiting anc
Kniw that culbkam ks art mace of simple geometric shapes. explain the effect they have on fabrics.
Knoww hiow to arrange d ifferemt matenials to oreate different effects. Knce whens cotton comes fram.
Ence which adhesives work best for different materials.
Year &

Inferior Desgnars

Fashéon Designers

Impressionism

Knoww that hlock prirting is a technigue for printing test, images, or
partterr.

Know thait hlock printing is used for ‘runs’ of prints e g, wallpaper.
Know that block printing is good for making repeated pattems.
Understand prinbed designs and the process of hlock printing.

Know key facts about the Arts B Crafts movement and the ey artist,
Wilkarn Morris.

Esplain the waork of ‘Wivian Wesbacod, foousing on the different media
shee used and the styles she is assooiated with

Explain what embraidery means.
Know how dothes ane customised.
Know hoe embroidery has changed aver time.

Know different stitching technigues.

Knoww abiout the wark of Claude Monat.

Know the bechnigues used by Manet in his artwark
Uncerstand and use cantrast, oobour, and shading
Explain the charactenstics of impressionism.
Mame Impressionist artists ang descnbe their style.

Uncerstand the difference between watercolour and acngic and explain
whiy acrylics ane baing used.

Explain the impact of using different papers.




Yaar 5

Digital Collage

Abstract Sculpture

Drawing for llkestration

Explain the art of collage.

Explain the work of David Hockney.

Explain how cwverlapping is used to create the (llusion of 30
Knicww how bo take photographs in sectians.

Explain the gualities of using photographs when collaging.

Knioww the work of Anboni Gaudi and his distinctre style.
Expdain nec-Gothic art.
Knicva thie role of an anchitect.

Knicww the different madelling techniques that can be vsed to soulpt
clay.

Understand that trencadls is a type af mesaic

Knoww that am illustration is a decoration, interpretation or viswal
explanation of a best, concept, or process.

Kniow thiat an illustration can be a picturne or a diagram and that helps to
make something clear or attractive.

Eniw the illustrations of a range of illustrators: Quentin Blake, Beatrix
Potter, Auel Shelfler, oy Lichtenstein.

Explain how to effectively use line, shade, style, and ookour.

Yaar &

Litimiate Selfle

Rafiat Prievting and Calour

Seulpture and Animation

KEnicvw how a phatograph is made and how phaotography hias changed
ower time.

Knicvw how portraits and self-portraits differ.
Kncww how light can change a photograph.

Know the cifference betwesn portraits and landsapes and how the
compositian differs.

Explain the work of Annie Lebowtis.

Explain how a specfic emotion ar characteristic can be highlighted.
Know the work af Nick Fark and the Aardman sbudios.
Kncw the features of animation and Claymation.

Kncw the roles needed to create an animation e.g., cirector, model
movers, lighting.

Understand the history of rellef printing and the impact on mass
production of procucts.

Kniva abbout thie work of Andy

Uncersiand the term pop art.

Knows thie wiork of Nick Parkand the Aardman studias.
Knoew how bo create a 30 sculpiure for animatkon,

Kniow how to repesitian clay modes.
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KEY ASSESSMENT CRITERIA

EYFS Yr.1 Yr. 2
Skills By the end of the EYFS pupils should be able to: By the end of Yr. 1 pupils should be able to: By the end of Yr. 2 pupils should be able to:
Generating 1. work purposefully responding to colours, 1. recognise that ideas can be expressed in art 1. try out different activities and make sensible
Ideas shapes, materials etc. work choices about what to do next
Skills of 2. create simple representations of people and 2. experiment with an open mind (for instance, 2. use drawing to record ideas and experiences
. other things they enthusiastically try out and use all
materials that are presented to them)
3. work spontaneously and enjoy the act of 3. try out a range of materials and processes and | 3. deliberately choose to use particular techniques for
Skills of Making making/creating recognise that they have different qualities a given purpose
At Craft and 4. sustain concentration and control when 4. use materials purposefully to achieve 4.  develop and exercise some care and control over
DeJS."Q'rT experimenting with tools and materials particular characteristics or qualities the range of materials they use. (for instance, they
do not accept the first mark but seek to refine and
improve)
Evaluating 5. recognise and describe key features of theirown | 5. Show interest in and describe what they think | 5. When looking at creative work express clear
Skills of and others’ work about the work of others preferences and give some reasons for these (for
Judgement and instance, be able to say “1 like that because...”)
Evaluation
By the end of the EYFS pupils should know: By the end of ¥r_1 pupils should know: By the end of Yr. 2 pupils should know:
Knowledge 6. that art, (design and craft) is made by artists 6. how to recognise and describe some simple 6. that different forms of creative works are made by
and exhibiting care and skill and is valued for its characteristics of different kinds of art, craft artists, craftspeople and designers, from all cultures
understanding qualities. and design and times.
Acquiring and 7. how to explain what they are doing 7. the names of the tools, techniques and the 7. and be able to talk about the materials, technigues
) formal elements (colours, shapes, tones etc.) and processes they have used, using an appropriate
applying that they use. vocabulary (for instance, they know the names of
knowledge fo the tools and colours they use)
inform progress
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Yr. 3 Yr. 4
Skills By the end of ¥r. 3 pupils should be able fo: By the end of Yr. 4 pupils should be able to:
Generating 1. gather and review information, references and resources related to their 1. select and use relevant resources and references to develop their ideas.
Ideas ideas and intentions. 2. use sketchbooks, and drawing, purposefully to improve understanding,
Skills of 2. use a sketchbook for different purposes, including recording observations, inform ideas and plan for an outcome. (for instance, sketchbooks will show
M —_ planning and shaping ideas. several different versions of an idea and how research has led to

improvements in their proposed outcome.)

Developing

ldeas

Making 3. dewelop practical skills by experimenting with, and testing the qualities of a 3. investigate the nature and qualities of different materials and processes

Skills of Making range of different materials and techniques. systematically.

Art Craft and 4. select, and use appropriately, a variety of materials and technigues in order 4. apply the technical skills they are learning to improve the quality of their

DeJS ign to create their own work. work. (for instance, in painting they select and use different brushes for
different purposes)

Evaluating 5. take the time to reflect upon what they like and dislike about their work in 5. regularly reflect upon their own work, and use comparisons with the work of

Skills of order to improve it (for instance they think carefully before explaining to their others (pupils and artists) to identify how to improve.

Judgement and teacher what they like and what they will do next)

Evaluation

By the end of Yr. 3 pupils should know: By the end of Yr. 4 pupils should know:

Knowledge 6. about and describe the work of some artists, craftspeople, architects and 6. about and describe some of the key ideas, techniques and working practices

Knowledge designers of a variety of artists, craftspeople, architects and designers that they have

about art 7. and be able to explain how to use some of the tools and technigues they studied.

processes and have chosen to work with. 7. about, and be able to demonstrate, how tools they have chosen to work
with, should be used effectively and with safety.

context

17




Yr.§

Yr. 6

Skills By the end of Yr. 5 pupils should be able fo: Eﬂ,r the end of Yr. 6 pupils should be able ta:
Generating 1. engage in open ended research and exploration in the process of initiating independently develop a range of ideas which show curiosity, imagination
Ideas and developing their own personal ideas and originality
Skills of 2. confidently use sketchbooks for a variety of purposes including: recording 2. systematically investigate, research and test ideas and plans using
Desianir observations; developing ideas; testing materials; planning and recording sketchbooks and other appropriate approaches. (for instance. Sketchbooks
.L-’:.U.If o information. will show in advance how work will be produced and how the gualities of
t’f-*"'-"'“r:" 4 materials will be used)
aeas
Makin 3. confidently investigate and exploit the potential of new and unfamiliar 3. Independently take action to refine their technical and craft skills in order to
9
Skills of Making materials (for instance, try out several different ways of using tools and improve their mastery of materials and techniques
At Craft and materials that are new to them) 4. Independently select and effectively use relevant processes in order to
De:SF 0 4. use their acquired technical expertise to make work which effectively reflects create successful and finished work
g their ideas and intentions.
Evaluating 5. regularly analyse and reflect on their progress taking account of what they 5. provide a reasoned evaluation of both their own and professionals’ work
Skills of hoped to achieve. which takes account of the starting points, intentions and context behind the
Judgement and work
Evaluation
By the end of Yr. 5 pupils should know: By the end of Yr. 6 pupils should know:
Knowledge 6. research and discuss the ideas and approaches of a various artists, 6. how to describe, interpret and explain the work, ideas and working practices
and craftspeople, designers and architects, taking account of their particular of some significant artists, craftspeople, designers and architects taking
understanding cultural context and intentions. account of the influence of the different historical, cultural and social
.. 7. how to describe the processes they are using and how they hope to achieve contexts in which they worked.

Acquiring and

cquinng high quality outcomes 7. about the technical vocabulary and techniques for modifying the qualities of
ipp'lngg . different materials and processes.

nowledge to

inform progress
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VOCABULARY PROGRESSION

EYFS Year 1 Year 2 Year 3 Year 4 Year5 Year &
Line Straight Straight Straight Straight Straight Straight Etraight
Curve Curve Curve Curve Curve Curve Curve
Long Long Long Long Long Long Leng
Short Short Short Short Short Short Short
Bold Bold Bold Bold Bold Bold Bold
Faint Faint Faint Faint Faint Faint Faint
Sharp Sharp Sharp Sharp Sharp Sharp Sharp
Thin Thin Thin Thin Thin Thin Thin
Thick Thick Thick Thick Thick: Thick Thick
Blumt Blunt Blunt Blunt Blunt Blunt
Pressure Pressure Pressure Pressure Pressure Pressure
Smudged Smudged Smudged Smudged Smudged
Weight Weight Weight Weight Weight
Sketchiing) Sketchiing) density density
Density Sketch(ing) Zketch(ing)
Cross-hatching Cross-hatching
Shadow Shadow
Tone Light Light Light Light Light Light Light
Dark Dark Dark Dark Dark Dark Dark
Shadow Shadow Shadow Shadow Shadow Shadow Shadow
Reflected Reflected Reflected Reflected Reflected Reflected Reflected
Solid Solid Solid Solid Solid Solid Solid
Bright Bright Bright Bright Bright Bright Bright
shade shade shade shade shade
tint Tint Contrast Contrast Contrast
Contrast Contrast tint Depth Depth
Depth Opaque Opaque
Opaque Transparent Transparent
Transparent tint tint
Wash Wash Wash
Mood Mood Maood
Colour Primary Primary Primary Primary Primary Primary Primary
Secondary Secondary Secondary Secondary Secondary Secondary Secondary
Mix iz Mix Mix Mix Mix Mix
Mixed Mixed Mixed Mixed Mixed Mixed Mixed
Bright Bright Bright Bright Bright Bright Bright
Light Light Light Light Light Light
Dark Dark Dark Dark Dark Dark
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Complementary

Complementary Complementary Complementary Complementary Complementary
Du Dl Ceull Doull Crull
Contrasting
Compaosition Background Background Background Background Background Background Background
Foreground Foreground Foreground Foreground Foreground Foreground Foreground
Design Design Design Design Design Design Design
Layout Layout Layout Layout Layout
Perspective Perspective Perspective
Shape Pointed Pointed Pointed Pointed Pointed Pointed Pointed
Sharp Sharp Sharp Sharp Sharp Sharp Sharp
Straight Straight Straight Straight Straight Straight Straight
Square Square Square Square Square Square Square
Spherical Spherical Spherical Spherical Spherical Spherical Spherical
Size Size Size Size Size Size Size
Mass Mass Mass Mass Mass Mass Mass
Solid Solid Solid Solid Solid Solid Solid
2D D D 2D 2D
3D D D 3D 3D
Texture Rough Rough Rough Rough Rough Rough Rough
Smooth Smoath Smooth Smooth Smooth Smooth Smooth
Hard Hard Hard Hard Hard Hard Hard
Soft Soft Soft Soft Soft Soft Soft
Dry Dry Dry Dry Dry Dry Dry
Wet Wet Wet Wet Wet Wet Wet
Matt Matt Matt Matt Matt Matt Matt
Shiny Shiny Shiny Shiny Ehiny Shiny Shiny
Bumpy Bumpy Bumpy Bumpy Bumpy Bumpy Bumpy
Silky Silky Silky Silky Silky Silky Silky
reflective reflective reflective reflective reflective
Porous/non-porous Porous/non-porous
Pattern Repeat Repeat Repeat Repeat Repeat Repeat Repeat
Simple Simple Simple Simple Zimple Simple Simple
Continuous Continuous Continuous Continuous Continuous Continuous Continuous
Stripes Stripes Stripes Stripes Stripes Stripes Stripes
Zig zag Zig zag Zig zag Zig zag Zig zag Zig zag Zig zag
dot/dotted dot/dotted dot/dotted dot/dotted dot/dotted dot/dotted dot/dotted
Genre specific Image Image Image Image Image Image Image
Portrait Portrait Portrait Portrait Portrait Portrait Portrait
Landscape Landscape Landscape Landscape Landscape Landscape Landscape
Drawing Drawing Drawing Drawing Drawing Drawing Drawing
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Painting

Painting Painting Painting Painting Painting Painting
Sculpture) modelling Sculpture) modelling Sculpture/ modelling Sculpture/ modelling Sculpture) modelling Sculpture)f modelling Sculpturef modelling
culture Explore/experiment Exwplore/experimant Explore/experiment Explore/experiment Explore/experiment
Explore/experiment Artist Artist Artist Artist Artist
Artist Sculptor Sculptor Sculptor Sculptor Sculptor
Sculptor culture culture culture culture culture
Realism Realism Realism Realism Realism
Classica Classical Classical Classical Classical
Modern Modern Maodern Modern Maodern
Application Application Application Application Application
Craft Craft Craft Craft
Evaluation Evaluation Evaluation Evaluation
Appreciation Appreciation Appreciation Appreciation
Similarities Similarities Similarities Similarities
Differences Differences Differences Differences
design Design Design Design
Character design Character design
Production
Animation
Screen printing
Mass production
Portraits Mose Nose Mose Mose
Eyes Eyes Eyes Eyes
Face Face Face Face
Symmetry Symmetry Symmetry Symmetry
Ears Ears Ears Ears
Half Half Half Half
Quarter Quarter Quarter Quarter
Evebrows Eyebrows Eyebrows Evebrows
Hair Hair Hair Hair
Self-portrait) portrait Self-portrait/ portrait Self-portrait) portrait Self-portraity portrait
Profile Profile Profile
Size Size Size
Shape thape Shape
Expression Expression
2D/3D portraits 203D portraits
Proportion Proportion
Angle
Composition
Collage Cut Cut
Tear Tear
Scrunch Scrunch
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Fold

Layer

giue, adhesive, PVA,
muiti-purpose

Fold

Layer

glue, adhesive, PVA,
multi-purpase

Overlay
Stitch
3D Work Roll Roll Sculpt Sculpt Sculpt
Finch Pinch Roll Roll Raoll
Fress Press Pinch Finch Finch
Cut Cut Press Press Press
Cry Dry Cut Cut Cut
Wet Wet Dry Dry Dry
Maist Moist Wet Wet Wet
Knead Knead Maist Mist Moist
Sculpt Knead Knead Knead
Smooth Emooth Smooth Smooth
Air-dry Air-dry Air-dry Air-dry
Hollow Hollow Useful /decaration
Solid Solid Glaze
Maodelling Modelling Armature (supportive
Useful /decorative Useful f/decoration structure)
Armature [supportive Fired
structure) Kiln
Decorative/utilitarian
Manufactured,
handmade
Textiles Textile Textile
Materia Material
Thread Thread
Sew Sew
Stitch Stitch
Glue Glue
Tie Tie
Weave Weave
Knit Knit
Knot Knot
Synthetic/natural Synthetic/natural
Dye Dye
Warp Warp
Weft Weft
Tapestry

Sewing patterns (e.g.
Instructions/templates)
Fabric types (e.g. wool,
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felt, silk, cotton,
acrylic, leather)
Embellishment
Embroidery
Stitch names [e.g.
tacking, running,

blanket, gathering,

cross stitch)

Digital Media

Digital photography
Editing

Lighting
Compaosition
Camera Angles
Layering

Exporting
Foreground
Background

Digital photography
Editing
Lighting
Composition
Camera Angles
Layering
Exporting
Foreground
Background
Audience
Frame
Transition
Animation
Storyboard
Time-lapse
Sound

Movement (smooth,

jittery)

Stop-mation
2D animation
3D animation

Printing

Stamp
Fress

Stamp
Press
Block print
Engraving
Roller

Dye

Layer
Pattern
Repeat
Transfer

Stamp
Press
Block print
Engraving
Roller

Dye

Layer
Pattern
Repeat
Transfer
Stenci
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OVERVIEW OF SUBJECT/MONITORING/PROGRESSION/COVERAGE AND OUTCOMES

Has the school made the objectives of their curriculum clear for your subject?

Does the school’s curriculum for your subject align with national policy and statutory requirements?
How do you know your curriculum is working? Can you demonstrate how you know?

Why is the curriculum right for the children in your school at this time?

What are the strengths of your current subject curriculum?

What are the areas of the curriculum that might need development?

How effectively are curriculum policies and plans translated into practice?

Is the same importance given to all foundation subjects?

How is the curriculum delivered across each year group and across key stages, ensuring progress in skills, knowledge and understanding from
different starting points?

How is progress and attainment measured?

How are pupils given opportunities to apply basic skills in your subject?

Where is the evidence of pupils’ SMSC development?

What is the impact of the curriculum in your subject on the pupils’ outcomes?
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